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ABSTRACT 
The French language is spoken worldwide, and being able to speak French is one of the 
required skills in many work places nationally and internationally. Aside from the professional 
benefits of learning French, there are personal benefits to students who chose to learn French, 
because oftheir perception of its beauty and its philosophical and cultural richness. However, 
when teachers focus too much on teaching the content and grammar, French class can be boring, 
which affects students' motivation and positive perspectives towards their learning. Therefore, 
students' motivation and satisfaction should be considered in classroom activities. Teachers can 
play an important role in making creative lesson plans and maintaining a joyful classroom 
environment. 
iii 
The purpose of this study was to research what strategies and creative teaching methods 
teachers could use to motivate and satisfy students who are learning the French language. All 
students who are learning French at Menomonie high School and the University of Wisconsin 
Stout, Menomonie, Wisconsin were all invited to participate in answering the questionnaire. The 
questions developed by the researcher asked for the participants' reason to learn French, the 
degree to which their expectations were being met, their intent to study the language after 
graduation, what classroom activity they most enj oyed, and the methods they felt were the most 
helpful for learning the French language. 
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Chapter I: Introduction 
Even though America is a native English speaking country and English is the most 
widely spoken language in the world, Americans should mirror their foreign counterparts by 
learning new languages to advance their personal lives as well as increase their understanding of 
politics, economics, technology, and culture in the world of globalization. 
According to Adekola and Bruno (2007), world businesses inevitably have faced 
enormous challenges caused by the process of globalization. This process creates a high 
competition among countries and deepens interactions worldwide. Thus, interactions in world 
business are a good example of how crucial foreign language education has become. 
Today, no country, not even the United States, is economically self-sufficient. All 
countries are interdependent with each other. Since every economic section is now global, 
countries need to work together to ensure that their technologies are as compatible as possible. 
Therefore, it is very important that national and international managers understand cross-cultural 
differences, multinational corporations' interactions, global perspectives, and culturally related 
corporate problems. In order to understand individual values and other cultures, the knowledge 
of foreign languages can be useful tools to success (Adekola and Bruno, 2007). 
Unfortunately, foreign languages in America are not strongly encouraged and are not as 
developed in schools as they should be. An expert in the field (Sigbees, 2002, p. 45) stated that: 
But in the United States, foreign language learning and its concomitant cultural 
understandings have never been high on the nation's educational agenda, whereas in most 
European countries students have opportunities and requirements to learn a second and 
even a third language beginning in childhood. Poor language Curriculum. It is not that 
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American students do not learn foreign languages, for a great many do, but their language 
study is usually not continuous. 
Based on Sigbees's statement, one question might be: What language should American 
students learn as a second language and why? According to Shryock (2008), French is one ofthe 
global languages as well as English. French is also the second language most commonly taught 
in the world after English. There are 51 member states and governments in the International 
Organization of la Francophonie, the community of people and countries using French. Out of 
these 51 members, 28 countries speak French as their official language. Like English, French is 
spoken on five continents. 
Along with English, French is an official language spoken in many international 
organizations and working places around the world. Here are some important world 
organizations where French is officially spoken: the United Nations (UN), the United Nations 
Educational, Scientific and Cultural Organization (UNESCO), the Organization for Economic 
Cooperation and Development (OECD), the International Labor Bureau, the European 
Community, the International Olympic Committee, the European Tribunal of First Instance, the 
European Court of Justice, etc. Therefore, English and French are two global languages that will 
give educators many choices and opportunities later on in their studies and careers. 
Historically, according to Childers (1964), France and the French language had a great 
influence on the founders of America and American society, including the education sector 
starting in the 18th century. Because of the effects of wars, politics, and economics, French was 
introduced in America and taught in early private schools. French language and studies have 
shaped American education in many ways: humanities, social science, science, technology, etc. 
Studies in humanities and social science in American colleges and universities have been 
primarily dominated by French philosophers. 
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Learning French can be very beneficial for students and individuals. Besides personal 
satisfaction, the French language is very crucial for school, work and the economy of the United 
States. French can open countless doors to employment in a variety of occupations such as 
teaching, translation, interpretation, and the travel industry. Knowing French significantly 
increases opportunities, and success in the job market. Shryock (2008) stated that a recent listing 
of international jobs distributed in August 28,2008 by the U.S. State Department showed that 
French was the most required and preferred skill for employment. Also, according to the fact 
sheet released in December 1, 2000 by the UN Employment Information and Assistance Unit 
Bureau ofInternational Organization Affairs of U.S. Department, French skill was required the 
most compared to other languages such as Spanish, Arabic, Russian, German, and Chinese. 
In 2008, the American Council on the Teaching of Foreign Language (ACTFL) 
conducted a student survey report on foreign languages. According to the survey, 43.8% of 
foreign language teachers believed that admission to college is the motivation for most of their 
students to learn another language, while 39.4% believed that their students' foreign language 
motivation was for high school graduation requirements. On the other hand, only 9.8% of the 
teachers believed their students wanted to learn a foreign language because of their own desires 
(Jurich et aI., 2008). This survey indicated that the majority of students continued learning their 
foreign language only because of academic obligations. 
Statement of the Problem 
Uninspiring foreign language lessons can make studying boring. Studying a foreign 
language without interest and satisfaction can affect students' academic achievement, attitudes, 
and lives. According to Met (2004), a foreign language class must have meaningful, purposeful, 
and motivating instructional methods in order to promote students' linguistic growth. Therefore, 
French teaching strategies need to be effective and enjoyable. 
Purpose Statement 
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The purpose of this study was to research what successful strategies and creative teaching 
methods high school and college teachers could use to motivate and satisfy students who are 
learning the French language. A questionnaire with multiple choice and open ended questions 
about their learning experiences and opinions for students in Menomonie High School and the 
University of Wisconsin-Stout will help discover what teaching methods and learning 
environments those students prefer. The questionnaire will be sent out in the spring of2009. The 
results of the study can be applied to an audience of teachers of French. The research will 
indicate the most successful strategies and creative methods to motivate and achieve satisfaction 
among students learning French. 
Definition a/Terms 
The term "immersion" as applied to foreign language study is defined below. 
Language Immersion is a method of teaching a second language (also called L2, or the 
target language). Unlike a more traditional language course, where the target language is simply 
the subject material, language immersion uses the target language as a teaching tool, 
surrounding, or "immersing" students in the second language. In-class activities, such as math, 
social studies, and history, and activities outside of the class, such as meals or everyday tasks, are 
all conducted in the target language. 
Today's immersion programs are based on those founded in the 1960s in Canada when 
middle-income English-speaking parents convinced educators to establish an experimental 
French immersion program enabling their children to appreciate the traditions and culture of 
French-speaking Canadians as well as English-speaking Canadians (Wikipedia, 2008). 
Assumptions 
It is assumed that students are a valuable source of information about their motivations 
and satisfaction with learning French. An audience of teachers of French will know successful 
strategies to motivate and achieve satisfaction among students learning French. 
Limitations 
The limitations for this study can be that there might not be enough volunteered 
participants answering the questions. In addition, some participants might not have favorable 
experiences learning French to share. This study focuses on the experiences and opinions of 
students from only two institutions: Menomonie High School, and Edina Public schools. 
Therefore, generalizability with other similar schools should be used with caution. 
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Chapter II: Literature Review 
This chapter is organized according to the various benefits of learning French, followed 
by a summary of research on when is the best time to start learning French. There will be a 
review of literature on the effects of motivation and interest in foreign language learning. The 
chapter will conclude with a summary of literature on strategies and tools for motivation and 
satisfaction of students learning French. 
Benefits of Learning French 
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Learners can gain numerous benefits from studying French as a second language. The 
Center for Applied Linguistics (CAL) is an excellent primary source for research on language 
learning. CAL (2008) stated that during the past five years, many researchers, policymakers, 
educators, employers, parents, and the media have reexamined the advantages of foreign 
language learning for a greater understanding of the academic and cognitive benefits. In addition, 
CAL (2008) reported economic and personal benefits of learning a second language. 
Personal benefits 
Knowing more than one language can help individuals easily access the worlds of 
knowledge, communication, and different cultures. Being able to speak more languages means to 
be able to speak with more people, read more literature, and have more benefits from travelling 
in France and French speaking countries such as Morocco, Tunisia, and Madagascar (CAL, 
2008). When looking at several historical and current perspectives, learning a foreign language 
can help students understand better and more deeply about foreign cultures and customs 
(Villano,1986). EspeCially in the diverse communities of modern society, understanding of 
other cultures and possessing foreign language skills have become crucial for every individual 
(Wisconsin Department of Public Instruction, 2008). However, Jay (1968) argued that learning 
culture and language can be separated because bilingualism is not the answer to cultural 
understanding. Knowing a foreign language does not lead learners to think like native speakers 
unless they learn the language with the culture as a target (Lewald, 1968). Seelye (1975) on the 
other hand, wrote that studying a foreign language helps learners conceive how the native 
speakers view the world as it is presented in their language system. 
Cognitive benefits 
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Marcos discussed the research of Bamford and Mizokawa (cited in CAL, 2008). The 
researchers studied students who learned a second language and found that those students were 
more creative and better at solving complicated problems than those who had not. The discussion 
made references to the studies by Bruck, Lambert, Tucker, and Hakuta, who have also suggested 
that being bilingual can enable individuals to succeed and have greater intellectual ability and 
flexibility. For instance, Lambert presented the study of the intellectuality of bilingual and 
monolingual children in Montreal. The study showed that French-Canadian children in one 
bilingual setting had developed a good grasp of English and were superior in both verbal and 
non-verbal intelligence to their French-speaking monolingual peers. Therefore, while learning a 
second language, bilingual students can learn many skills that enhance their intellectual ability to 
help succeed in their academics. 
Academic benefits 
Although, many parents and educators from many schools such as Waunakee school 
in Wisconsin worry that learning a second language could have a negative impact on students' 
reading and speaking English abilities and create confusion to students (Zac, 2009), many 
studies have pointed out opposite results. According to the study of the reading ability of 134 
four- and five-year old children, a study by Bialystok found that bilingual students understood 
the general symbolic representation of print better than those who were monolinguals (cited in 
CAL, 2008). 
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Thomas, Collier, and Abbott (cited in CAL, 2008) analyzed the achievement test data of 
students in Fairfax County, VA. The students had participated for five years in a foreign 
language immersion program. The analysis showed that those students scored as well as or better 
than all comparison groups on achievement tests. They also maintained high academic success 
throughout their school years. In addition, the study by Barik and Swain (cited in CAL, 2008) 
showed there was a positive relationship between foreign language study and English language 
arts achievement. The College Entrance Examination Board (cited in CAL, 2008) reported that 
students who had averaged four or more years of foreign language study scored higher on the 
verbal section of the Scholastic Aptitude Test (SAT) than those who had studied four or more 
years of any other subject. In the light of these studies, it is obvious that students who learn a 
second language tend to have high academic achievement. Knowing foreign languages and 
having a high grade point average can open many doors for students to go on to higher education 
or have more job opportunities. 
Economic benefits 
Reaping economic benefits from learning a foreign language is not a new concept; it has 
been noticed by researchers for a long time. For example, Simon (1980) noted that were three 
clear trends in the foreign language job market. One was that foreign language skills would 
become increasingly important in the employment market in the future. Simon also suggested 
that the benefits that foreign language students would earn from increased job opportunities 
would also benefit their country by enhancing the country's economic competitiveness abroad. 
Also, it can help maintain the country's political and security interests and work to promote an 
understanding of cultural diversity (CAL, 2008). 
The Best Time to Start Learning French 
Another category of language research involves the best age at which to study a 
language. CAL (2008) reported that French can be learned at any age, not only by young 
students at school. However, children who learn a second language before adolescence are more 
likely than older learners to attain native-like pronunciation. In addition, young children are 
inherently able to acquire the rules of any language naturally, without explicitly studying 
grammar, and this ability decreases by adulthood. 
As early as possible 
Parents may wonder whether learning two languages at the same time can cause their 
child confusion. Fun with Foreign Language (2008, p. 7) cited research from CAL that has 
shown that: 
The ability to switch back and forth between languages, sometimes 
called code-switching, is a sign of mastery of two linguistic systems, 
not a sign of language confusion, and children as young as two are 
able to code switch in socially appropriate ways. 
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Moreover, Erika Levy, Ph.D., assistant professor of speech and language pathology at 
Columbia University Teachers College in New York City (cited in CAL, 2008) discovered that 
the earlier a second language is introduced to children, the easier it will be for them to pick up its 
unique sound. Children learn new words in two different languages at an incredibly fast rate. 
In recent years, there have been an increased number of media such as academic journals, 
newspapers, and magazines that have reported on the importance of learning a second language 
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at a young age. USA Today has reported that learning a foreign language is easier for children 
than it is for adults (Walton, 2007). In the Washington Post, Glod (2006) reported that according 
to educators, young brains have the greatest aptitude for absorbing language. Individuals who are 
bilingual at a young age will have an easier time learning a third or fourth language later. When a 
child starts learning French as a second language at a young age and uses it through everyday 
life, he or she will, of course, have a better chance of becoming proficient in French (CAL, 
2008). A government report stressed the level of language achievement; because the level of 
proficiency has an important role in the positive benefits from knowledge of a foreign language. 
The economic, political, social, and intellectual benefits of foreign language proficiency are 
earned, in most cases, when students are successful in advanced levels of language skill and 
cultural understanding (Curtain, 2008). 
The Effects of Motivation on Foreign Language Learning 
Another important area of language learning research involves motivation. Helping 
students succeed in learning is one of teachers' desires. Teachers are willing to work hard to see 
their students enjoy learning and focus on tasks for high academic achievements. Winke (2005) 
stated that students' motivation is one of the key factors driving language learning success. Ryan 
and Deci (2000) have given a simple definition of being motivated as being moved to do 
something. Gardner's explanation (cited in Winke, 2005) of motivation to learn a foreign 
language was that: motivation to learn a foreign language can be described as a complex of 
constructs, involving both effort and desire, as well as a favorable attitude toward learning the 
language at hand. 
According to Winke (2005), research on motivation for foreign language learning has 
focused on a thorough list of suggestions that help teachers initiate, maintain, and promote more 
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student motivation. Winke (2005) also discussed Gardner and MacIntyre's notion of instrumental 
motivation. The motivation can also be defined into two types: intrinsic motivation and extrinsic 
motivation. Intrinsic motivation originates from the joy or pleasure derived through language 
learning itself, while extrinsic motivation is a result from the desire to obtain some particular 
outcome. 
In addition, Winke (2005) interestingly discussed three stages of motivation outlined by 
Dornyei. The three stages of motivation consist of preactional stage, actional stage and 
postactional stage. 
1. Preactional stage 
First, motivation needs to be generated. According to Dornyei (2005), the 
generated motivation helps the student select the goal or task to pursue and 
launches the student into action. The student's own initial goals, values and 
attitudes associated with the learning process, perceived likelihood of success, and 
the support the student gets (both mental and physical) can all influence this stage 
of motivation (p. 3) 
1. Actional stage 
Next, Dornyei (2005) wrote that at the actional stage, the motivation needs to 
be "maintained and protected" (p. 84) (by the quality of the learning experience, 
by the nature of the classroom environment, by teachers, peers and/or parents, or 
by the student through self-regulation during the particular action, which may be a 
classroom-based task or the long-term endeavor of learning the foreign language 
in the classroom. Dornyei mentioned that this is especially important for 
classroom settings where students may be distracted by mitigating factors such as 
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anxiety, competing interests (established by teachers, parents, peers, or the 
school), or even physical conditions (e.g., noise or poor classroom conditions) 
(p.3). 
2. Postactional stage 
After the action is completed, at the postactional stage, the student retrospectively 
evaluates how things went to help determine the type and quality of activities he 
or she will be motivated to pursue next. Dornyei (2005) noted that some of the 
main motivational influences on this stage of learning are grades and/or feedback 
obtained from teacher(s) and/or others and the student's own sense of what was 
learned, along with an introspective measure of his or her self-confidence and 
self-worth in relation to what was learned and how things went in the classroom 
(p.3). 
Winke (2005) finally made an interesting conclusion that: 
Teaching motivational strategies in the language classroom is a complex task, but 
one that can easily be done by following some common foreign language teaching 
principles and by remembering that motivation is one of the key factors in student 
success. Motivation is something all our students bring with them in one form or 
another. It is not the case that all we need to do as teachers is to identify it, encourage 
it, feed it now and then, and watch it grow. Rather, our job is also to teach the students 
how to cultivate motivation, find it in areas where they did not expect it, and reflect upon 
their own motivational process so they can take charge if it (p.6). 
Since the French language has enormous benefits for learners at any age as discussed in 
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the chapter, schools should play an important role to stimulate parents and students to 
acknowledge and understand all the positive impacts from learning the language and encourage 
students to start learning it at a young age. Most importantly, teachers should realize that 
motivation is the key factor. Therefore, teachers play an important role for helping their students 
develop motivation to learn and succeed. 
14 
Chapter III: Methodology 
Introduction 
Creating interesting classroom tasks and engaging students in learning are critical for 
teachers in order to stimulate further interest and motivate students to learn French. Since 
students' motivation and satisfaction in French are the key factors that promote a good classroom 
environment and lead to academic achievement, it is very important to listen to and study 
students' opinions and needs in terms of teaching methods and classroom activities. 
This chapter contains a description of the subjects, subject selection, and instrumentation 
used. This chapter also addresses how data from a questionnaire was collected and analyzed. A 
discussion about procedural and methodological weaknesses and limitations of this study will 
conclude this chapter. 
Subject Selection and Description 
The subjects in this study were students who study French at Menomonie High School 
and the University of Wisconsin-Stout, Menomonie, Wisconsin. There were 27 subjects total 
who received the survey; 18 participants out of27 were students at Menomonie High School and 
nine students were at the University of Wisconsin-Stout. Both male and female students were 
included in the sample. Participation in this study was voluntary. It should be noted that all ofthe 
students enrolled in French at Menomonie high school and the University of Wisconsin-Stout 
had an equal opportunity to participate in this study. The Institutional Review Board of the 
University of Wisconsin-Stout granted approval prior to the data collection. 
Instrumentation 
For the purpose of this study, the researcher created and adapted a multiple choice 
questionnaire with two open-ended questions to investigate the desire and motivation to learn the 
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French language. The researcher constructed a questionnaire that purposed to measure scales of 
the desire to learn French and the motivational intensity of learning the language. The 
questionnaires given to high school and university students varied slightly in wording (See 
appendix A and B) 
The questionnaire consisted of six multiple choice questions and two open-ended 
questions. The questionnaire was divided into three parts: questions one through four asked 
students' reasons for learning French, to what degree their expectations were being met, their 
intent to study French after their graduation, and what level of schooling they considered to be 
the best time to learn French; questions five through six asked what classroom activity they most 
enjoyed and the methods that were the most helpful for learning vocabulary. The last part 
consisted of two open-ended questions asking the subjects for their opinions about what could 
improve their French learning and who they think could help them learn French the best. The 
questionnaire did not ask subj ects to reveal any personal identifying information. 
The instrument in this study has reliability and validity concerns, since it has never been 
used. The researcher in this study did not conduct any reliability tests on the instrument, since its 
only purpose was to collect the data and interpret the results. The instrument was found to be 
valid because it measured what it was supposed to measure. The only validity the questionnaire 
had was face validity, which was what the instrument was designed to measure. 
Data Collection Procedures 
A packet of information containing a multiple item questionnaire, an informed consent 
document, and letter of explanation was given to every volunteer student in Menomonie high 
school and the University of Wisconsin-Stout through their instructors. The researcher informed 
instructors about the content of the packet, and they were told about the nature of the study. The 
letter of instruction gave students a brief introduction to the research and asked them, if they 
were interested, to complete the questionnaire and return it to their instructors by the end of the 
class. Fifteen minutes were designated for survey completion and data collection. 
Data Analysis 
The researcher visually interpreted and tabulated the responses of each question to 
describe the results in frequencies and percentages. The comments from participants are also 
reported in the comments section. 
Limitations 
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The first major limitation in this study was related to the subjects chosen for 
participation. The population of interest in this study was restricted to specific institutions. That 
is, any results obtained in the course of this research were confined to French students in 
Menomonie, which limited the ability of the researcher to generalize the results beyond the local 
university and school district. The other limitation found in this study was in the instrument. 
Since the questionnaire was designed by the researcher, it was limited in terms of its validity and 
reliability. This questionnaire will be used only one time, and therefore an analysis of 
consistency and accuracy has not been made. 
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Chapter IV: Results 
Introduction 
The purpose of this study was to research what successful strategies and creative teaching 
methods high school and university teachers could use to motivate and satisfy students who are 
learning the French language. A questionnaire was used as the research tool, and it consisted of 
the following questions: 
I chose to learn French because ... 
After I started studying French, I found that ... 
After I finish high school, I think I will ... 
I think French should be ...... (You can have more than one answer) 
Which one of the following do you enjoy in your French class? Please give the 
number one to your favorite activity, the number two to your next favorite, etc. 
What helps you memorize French vocabulary the most? 
What do you think could help you learn French even better? Why? 
Who do you think could help you learn French language the best? 
This chapter will report the results of the questionnaire, item analysis, and demographic 
information. The sample for this study includes students from Menomonie High School and the 
University of Wisconsin-Stout, Menomonie, Wisconsin. All students who are learning French in 
both institutions were invited to participate in the questionnaire. This sample consisted of 27 
respondents for a response rate of75% for university students and 24% for high school students. 
The results for each demographic item were presented in the following tables. 
Table 1: Education Level of Respondents 
Undergraduate students 
High School students 
Total 
Frequency 
9 
18 
27 
Percent 
33.33 
66.67 
100.00 
The results in Table 1 show that over half of respondents have their high school degree. 
There were only 33.33% of respondents who study French in college level. 
Table 2: Respondents Current Level of Learning French 
Frequency Percent 
Intermediate 
Level III 
Level II 
Level I 
Non Identified Level 
Total 
4 
1 
8 
2 
12 
27 
15 
4 
30 
7 
44 
100 
18 
The results in Table 2 show that the maj ority of participants did not specify their French 
learning level. The second largest number of participants was students in French level II. Only 
4% out of all participants were students at French Level III. Table 2 does not yield much 
concrete information, since a second-semester university French student might self-identify as 
Level I or II, and a fourth-semester university student might self-identify as Level II or 
Intermediate. 
Item Analysis 
The researcher coded and analyzed the data in each question according to its theme, 
category, and definition by reporting and comparing the responses against one and another. 
Comments from respondents were also included. 
Survey Question 1: 
I chose to learn French because ... 
There were 22 respondents who selected only one answer and five respondents who 
chose more than one answer. The table below indicates the answer the most chosen to the least 
chosen from respondents who chose only one answer. 
Table 3: Reason(s) for Choosing to Learn French Language 
19 
Frequency Percent 
I thought French would be more interesting than another language 12 54.54 
My friends were taking French 0 0 
My parents wanted me to learn French 1 4.54 
The school put French in my schedule 0 0 
I wanted to learn French so I could get into college 3 13.63 
Other 6 27.27 
Total 22 100.00 
The results in Table 3 show that approximately half of the respondents chose to learn 
French because they thought French would be more interesting than another language. There 
were 27.27% of the respondents who gave answers other than those provided in the 
questionnaire. Examples of responses included: 
"It seemed like such a pretty language." 
"Live in France." 
"I was interested in taking French." 
"I've always wanted to go to France and for that I need to learn how to speak it, so 
that I won't get lost and it's a good third language." 
"They didn't have Japanese anymore, but I still wanted to learn another language." 
"I want to go to France." 
20 
Moreover, according to the results in Table 3, 13.63% of respondents chose to learn 
French because they wanted to use it to get into college. Only 4.54% chose to learn French 
because of their parents. No respondents in the sample chose to learn French either because their 
friends were taking French or because their school put French in their schedule. 
Out ofthe total of 27 respondents, as mentioned above, there were five respondents who 
responded to this question with more than one answer. Out of these five respondents, there were 
four people who selected two answers, and there was only one person who chose four answers 
out of six answer choice. One of the four answers of that respondent said that he or she chose to 
learn French because he or she had French ancestry. Two out of these five respondents said that 
they chose to learn French because they thought that French would be more interesting than 
another language and that they wanted to learn the language so they could get into college. Out 
of these five respondents, two said, as one of their answers, that they chose to learn French 
because their parents wanted them to learn it. With three of the five respondents, one of their 
answers was that they chose to learn French because they had had French in high school. 
Survey Question 2: 
After I started studying French, Ifound that ... 
Table 4: Degree of Expectation Being Met 
French was more interesting than I expected 
I didn't mind doing the assignments, but that's about all 
I didn't like French as much as I thought I would 
I lost interest in French 
Other 
Total 
21 
Frequency Percent 
17 62.96 
2 7.40 
5 18.51 
0 0 
3 11.11 
27 100.00 
The results in Table 4 show that the majority of respondents who are studying French 
found that French was more interesting than they expected. Interestingly, almost 19% of the 
respondents did not like French as much as they thought they would. Only 7.40% said that they 
did not mind doing the assignments, but that is all about. There were 11.11 % of the respondents 
chose to answer others. The explanations included: 
"I love French." 
"Love it." 
"I really would like to become fluent." 
Out of 27 respondents, nobody said that he or she lost his or her interest in French. 
Survey Question 3: 
After ljinish high school, I think I will ... 
After ljinish the university, I think I will ... 
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This question was divided into two categories to report: high school students' responses 
and college students' responses. The first table in this section shows the results from high school 
students and the next table reports the results from college students. 
Table 5: Intent to Study French after High School 
Frequency Percent 
Take more French courses in college 9 50.00 
Continue learning French on my own 0 0 
Remember what I have already learned 7 38.88 
Forget all about French 0 0 
Other 2 11.12 
Total 18 100.00 
The results in Table 5 show that half of high school respondents intended to take more 
French courses in college. Almost 40% of the respondents intended to remember only what they 
had learned. There were 11.12% ofthe respondents who answered in the "other" section, 
specifying: 
"Do another language." 
"We'll see." 
According to the table, there were no respondents who answered that they will continue 
learning French on their own or forget all about French. 
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Table 6: Intent to Study French after College 
Frequency Percent 
Look for French classes in my area 0 0 
Continue learning French on my own 2 28.57 
Remember what I have already learned 0 0 
Forget most of my French 0 0 
Use French in my professional life 4 57.14 
Other 1 14.28 
Total 7 100.00 
Note: This table only reports seven respondents out ofthe total of nine respondents. 
There were seven out of the total of nine college respondents who had only one answer. 
Two out of nine college respondents chose two answers for this question which were not 
reported in Table 6. One of the two respondents said that he or she would continue learning 
French on his or her own and that he or she would use French in his or her professional life. The 
other respondent said that he or she would use French in his or her personal life and he or she 
hoped to live in France for some portion of his or her life. 
The results in Table 6 indicate that half of college respondents who chose only one 
answer said that they intended to use French in their professional lives. Almost 30% of the 
respondents said that they intended to continue learning French on their own. There was only one 
respondent out of seven respondents that chose to answer under "other". He or she said that he or 
she intended to continue French in graduate school. 
Survey Question 4: 
I think French should be ...... (You can have more than one answer). 
Table 7: Level of Schooling to Learn French 
Taught in all school levels 
Taught in specific school levels 
Taught only students who want to learn it 
Taught in all school levels and only to students who want to learn it 
Taught in specific levels and only to students who want to learn it 
Omitted from school curriculum 
Total 
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Frequency Percent 
10 37.04 
3 11.11 
4 14.81 
6 22.22 
4 14.81 
0 0 
27 100.00 
The results in table 7 demonstrate that 37.04% ofthe total respondents thought that 
French should be taught in all school levels. There were 22.22% who said that French should be 
taught in all school levels and only to students who want to learn it. Almost 4% more than the 
percentage of respondents who thought that French should be taught in specific levels said that 
French should be taught only students who want to learn it. Nearly 15% of all respondents 
thought that French should be taught in specific levels and only to students who want to learn it. 
Out of the total of respondents, nobody said that the French language should be omitted from 
school curriculum. 
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Survey Question 5: 
Which one of the following do you enjoy in your French class? Please give the number 1 to your 
favorite activity, the number 2 to your next favorite, etc. 
Table 8: Favorite French Activity 
Watching French movie 
Playing French games 
Listening to French Music 
Speaking with French people 
Listening the teacher telling stories in French 
Other: 
Working on assignments alone 
Working on assignments with other students 
Total 
Frequency 
10 
6 
4 
3 
2 
1 
1 
Percent 
37.04 
22.22 
14.81 
11.11 
7.14 
3.70 
3.70 
100.00 
The results reported in Table 8 show that watching a French movie is the number one 
favorite activity for the respondents. There were 22.22% of respondents who said that playing 
French games was their favorite activity, while there was only one person who said that working 
on assignments alone was their the favorite, and with the same percentage, there was one person 
who said that working on assignments with other students was most favorite activity. 
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Table 9: The Least Favorite French Activity 
Frequency Percent 
Working on assignments alone 10 37.04 
Listening to French Music 6 22.22 
Working on assignments with other students 4 14.81 
Reading French stories 3 11.11 
Speaking with French people 2 7.14 
Other: 
Listening to the teacher telling French stories 1 3.70 
Watching French movie 1 3.70 
Total 100.00 
The results in Table 9 show that working on assignments alone was the least favorite 
activity for the respondents. The second least favorite activity, with 22.22% rate selected by the 
respondents, was listening to French music. The third least favorite activity according to the 
respondents was working on assignments with other students. Interestingly, speaking with 
French people appeared to be the fifth least favorite activity for the respondents. According to 
Table 9, listening to their teacher telling French stories and watching French movies were least 
mentioned as least favorite activities for the sample. 
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Survey Question 6: 
What helps you memorize French vocabulary the most? 
Table 10: The Most Helpful Method for Memorizing French Vocabulary 
Frequency Percent 
The teacher repeats the vocabulary every day in class 6 22.22 
Having a vocabulary quiz every week 0 0 
Memorizing the vocabulary by using flashcards 10 37.03 
Playing vocabulary games 7 25.92 
Memorizing the vocabulary by using flashcards 
and playing vocabulary games 2 7.40 
The teacher repeats the vocabulary every day in class 
and gives a vocabulary quiz every week 1 3.70 
Other (writing vocabulary on my own) 1 3.70 
Total 27 100.00 
The information in Table 10 shows that memorizing the vocabulary by using flashcards 
was the most helpful method for the respondents, with a 37.03% chosen rate. The second most 
chosen method for memorizing French vocabulary was playing vocabulary games. The least 
preferred memorizing method of these respondents was only to have a vocabulary quiz every 
week. Having their teacher repeat the vocabulary every day in class was the third most favorite 
method to help the respondents memorize vocabulary. There was only one person who said that 
the method the most helpful for him or her to memorize French vocabulary was to write 
vocabulary on his or her own. 
Survey Question 7: 
What do you think could help you learn French even better? Why? 
Table 11: Better Way(s) of Learning French 
Speaking French andlor with French native speaking people 
French games 
Listening 
Reading 
Writing 
Other 
Total 
28 
Frequency Percent 
8 29.62 
5 18.51 
2 7.40 
1 3.70 
1 3.70 
9 33.33 
27 100.00 
The information shown in Table 11 indicates that almost 30% of respondents thought that 
speaking French andlor with French native speaking people could help them learn French better. 
There were almost 19% of respondents who said that French games could help them learn the 
language better. Listening, in 7.40% ofrespondents' opinions, could help them learn French 
better than reading and writing. There were other comments about what could help them learn 
French better, including: 
"If I could actually go to France and be around French people so I could catch on 
faster." 
"Individual studies with the teacher because with other students I'm really shy." 
"The word and meaning of it because it's easier and as I'm saying it, I still know what 
I'm saying and if! forget I can still go back and look at it." 
"Learning more songs. Memorize more dialogs. It helps me get fluent and actually 
know what I am saying." 
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"I think what could help me learn French even better is trying to read a novel in 
French and looking up words I don't understand in a dictionary because I heard that 
this was an effective way people used to learn a foreign language." 
"Listening to more French songs. I memorize songs easily." 
"Having more straight forward vocabulary sheets and by talking more because then I 
can see the meanings better and learn to use." 
"More homework assignments and more frequent quizzes." 
"Total French language immersion, because learning the language constantly not 
forces learning but forces communication and understanding." 
"I think if I were to study in a French speaking culture it would allow me to use the 
vocabulary I already know but also learn new things as well." 
"More time, more practice, faster pace." 
"More different activities." 
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Survey Question 8: 
Who do you think could help you learn French language the best? Why? 
Table 12: Person Assisting French Learning 
Frequency Percent 
Qualified and experienced teacher 
Native speaker 
15 
6 
6 
27 
56 
23 
23 Other 
Total 100 
According to Table 12, the results show that 56% of respondents thought that a qualified 
and experienced teacher could help them learn French the best. There were 23% of them who 
said that a native speaker could help them learn it the best. The:r:e were also 23 % of respondents 
who thought that people other than teachers and native speakers could help them learn French 
the best. The comments included: 
"I think the best way to learn French would be to live in a French speaking area 
because then you not only learn proper grammar, but also slang, history, culture, etc." 
"My peers. I have a friend who studied French in Canada. I learn a lot from her 
because I feel comfortable speaking in French with her and she helps and corrects me 
when I'm wrong. It is a relaxed environment and I'm not being graded." 
"I don't know. I sometimes do better alone." 
"My mother, because she's fluent and understands my learning style." 
According to the results of the chapter, the students who participated in answering the 
questionnaire have quite different opinions about how they learn French best. In addition, they 
seemed to express their preferred learning styles clearly and strongly. 
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Chapter V: Discussion, Conclusion, and Recommendations 
Introduction 
The purpose of this chapter is to determine what teaching strategies and methods that 
students who are learning the French language prefer in order for teachers to apply those 
strategies and methods in their classroom for academic improvement and satisfaction among 
students. This chapter will also discuss the results of the study, draw conclusions from the study, 
and offer recommendations to researchers, parents, and teachers. 
Discussion 
After reviewing and analyzing the results from the sample by using the questionnaire, the 
researcher found many interesting outcomes regarding the respondents' learning, their 
preferences, and their satisfaction learning the French language at their schools. It was amazing 
to see from the results that the number one reason to start learning French was the students' own 
interest in the language. 
As discussed in the literature review section, in order to be successful in a foreign 
language, learners need to be interested in learning it, otherwise they will not feel obligated to 
learn. However, the results still showed that there were some students who started learning 
French because their parents wanted them to or that they learned the language because of college 
admission requirements (See Table 3). According to the results, the researcher found it to be 
essential that students learn the language in an interesting and enjoyable classroom environment. 
This positive classroom environment can help students have positive attitudes towards learning 
the language. Teachers' teaching styles are very important to the development of positive 
attitudes in learners. 
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Taking learners' interests into account when making lesson plans will help enhance 
students learn. As reported in Chapter IV, watching French movie was the favorite activity of 
many respondents (see Table 8). Moreover, according to Table 10 in Chapter IV, using 
flashcards and having teachers repeat the vocabulary in class every day seemed to lead to success 
for many respondents. Since studying a foreign language requires students to acquire large 
amounts of vocabulary, instructors could try to use the techniques mentioned above to help 
students to memorize. Each student has a different learning style; therefore, creating a variety of 
effective lesson plans is crucial in order to satisfy students and still meet school standards. On 
the other hand, as seen in Table 9 in Chapter IV, the highest percentage of the least preferable 
learning activity for the respondents was to work on assignments alone. This response indicated 
that students feel more comfortable learning together and that forming a learning community is 
crucial for students' success. 
The two open-ended questions on the survey asked what and who could help respondents 
learn French even better. As shown in Table 11 and 12, speaking French, especially with French 
native speakers seemed to be the most effective way for students to become fluent. Speaking 
requires both listening and pronunciation skills. Moreover, speaking French with native speakers 
helps students pick up the right accent and pronunciation while learning culture from interacting 
with French people. According to the comments of respondents, qualified and experienced 
teachers play the most significant role in helping them become successful. Thus, not only do 
teachers need to be skillful in teaching and fluent in the language, but teachers should also use 
strategies that respond to their students' needs, interests, and learning styles. 
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Conclusion 
Even though students chose to learn the French language with different reasons, the 
researcher believes that they all have the same goal-become successful and enjoy learning it. 
Teachers are responsible to involve students in learning and to motivate them to learn. First of 
all, teachers need to know their students' needs and learning styles in order to teach. It is 
important to know who their students are and what their interests are. Positive learning 
environment, creative teaching methods, integrated lesson plans, and cooperative learning are all 
key factors to promote high academic performance as well as interpersonal and social skills in 
students. 
Teachers should recognize the importance of students' satisfaction in learning the 
language. Satisfaction results from creating a pleasant classroom environment and encouraging 
students to learn French. Without day-to-day satisfaction, students can perform poorly and feel 
that they are not part of their own learning. Learning a language is just like painting a work of 
art. Without satisfaction and appreciation, the piece of art would be worthless. 
Recommendations 
The results of this study were based on a small sample population. Considering the 
results and conclusions of this study, the recommendations suggested are: 
1. The study could be conducted on a larger scale of subjects with a variety of subjects from 
different institutions and districts or regions in order to see if the results are similar to the 
results from the sample population in Menomonie High School and the University of 
Wisconsin-Stout. 
2. Additional research to discover possible andlor better ways for teachers to know and be able 
to respond correctly to their students' needs, interests, and learning styles. 
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3. Additional research on adapting effective and creative lesson plans for French students with 
special needs. 
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Appendix A 
This project has been reviewed by the UW-Stout IRB as required by the Code of 
Federal Regulations Tille 45 Part 46 
Grade: ..... . 
Question 1-4: Please answer the questions by circling choice. 
1. I chose to learn French because ...... .. 
a. I thought French would be more interesting than another language. 
b. my friends were taking French. 
c. my parents wanted me to learn French. 
d. the school put French in my schedule. 
e. I wanted to learn French so I could get into college. 
f. Other - would you like to explain? _____ _ 
2. After I started studying French, I found that ......... .. 
a. French was more interesting than I expected. 
b. I didn't mind doing the assignments, but that's about all. 
c. I didn't like French as much as I thought I would. 
d. I lost interest in French. 
e. Other 
---------
3. After I finish high school, I think I will ........... . 
a. take more French courses in college. 
b. continue learning French on my own. 
c. remember what I have already learned. 
d. forget all about French. 
e. Other ______ _ 
4. I think French should be .......................... (You can have more than one answer) 
a. taught in all school levels 
b. taught in college levels 
c. taught in high schools 
d. taught in secondary schools 
e. taught in elementary schools 
f. taught only to students who want to study it 
g. omitted from school curriculum 
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5. Which one of the following do you enjoy in your French class? Please give the 
number 1 to your favorite activity, the number 2 to your next favorite, etc. 
o Playing French games 
o Watching French movies 
o Reading French stories 
o Listening to the teacher telling stories in French 
o Listening to French music 
o Working on assignments alone 
o Working on assignments with other students 
o Speaking with French people 
o None of above (Please specify) ........................................................... . 
6. What helps you memorize French vocabulary the most? 
a. The teacher repeats the vocabulary every day in class. 
b. Having a vocabulary quiz every week. 
c. Memorizing the vocabulary by using flashcards. 
d. Playing vocabulary games. 
e. Other (Please specify) ................................................................. . 
7. What do you think could help you learn French even better? Why? 
8. Who do you think could help you learn French language the best? Why? 
Thank you for your participation! 
AppendixB 
This project has been reviewed by the UW·Stout IRS as required by the Code of 
Federal Regulations Title 45 Part 46 
Question 1-6: Please answer the questions by circling choice. 
1. I chose to learn French because ....... . 
d. I thought French would be more interesting than another language. 
e. my friends were taking French. 
f. I had personal reasons to learn French. 
d. French fit best into my schedule. 
e. I had had French in high school. 
f. Other - would you like to explain? _____ _ 
2. After I started studying French, I found that .......... . 
f. French was more interesting than I expected. 
g. I didn't mind doing the assignments, but that's about all. 
h. learning French was not what I expected. 
1. It was hard to feel motivated to study French 
J. Other ________ ~ 
3. After I finish the university, I think I will ........... . 
f. Look for French classes in my area. 
g. continue learning French on my own. 
h. remember what I have already learned. 
1. forget most of my French. 
J. Use French in my professional life. 
k. Other 
-------
4. I think French should be .......................... (You can have more than one answer) 
h. taught in all school levels 
1. taught in college levels 
J. taught in high schools 
k. taught in elementary schools 
I. taught only to students who want to study it 
m. omitted from school curriculum 
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5. Which one of the following do you enjoy in your French class? Please give the 
number 1 to your favorite activity, the number 2 to your next favorite, etc. 
o Playing French games 
o Watching French movies 
o Reading French stories 
o Listening to the teacher telling stories in French 
o Listening to French music 
o Working on assignments alone 
o Working on assignments with other students 
o Speaking with French people 
o None of above (Please specify) ........................................................... . 
6. What helps you memorize French vocabulary the most? 
f. The teacher repeats the vocabulary every day in class. 
g. Having a vocabulary quiz every week. 
h. Memorizing the vocabulary by using flashcards. 
1. Playing vocabulary games. 
J. Other (Please specify) ................................................................. . 
7. What do you think could help you learn French even better? Why? 
........................................................................................................... , 
8. Who do you think could help you learn French language the best? Why? 
Thank you for your participation! 
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Appendix C 
Consent to Participate in University of Wisconsin-Stout Approved Research 
Title: Motivation and Satisfaction of Students Learning French 
Investigator: Research Sponsor: 
Mattana Intakong Dr. Martha Wallen 
1416 8th St. E. 112 Harvey Hall 
Menomonie, WI 54751 Menomonie, WI 54751 
Telephone: 708-302-3170 Telephone: 715-232-1257 
intakongm@uwstout.edu wallenm@uwstout.edu 
Description: 
The research tool consists of a questionnaire asking for your grade level. The questions ask why 
you chose to learn French, to what degree your expectations have been met, your intent to study 
French after high school, what level of schooling you think is the best time to learn French, what 
classroom activities you most enjoy, and the methods that are most helpful for learning 
vocabulary. All the above questions have multiple choice options that can simply be checked 
off, or different answers can be written in. In addition, there are two open-ended questions about 
methods and people who can help you learn French. 
Risks and Benefits: 
It may be difficult to know which answers to check off or what you want to say on the open-
ended questions. Risks will be minimized by not giving the teacher access to the completed 
questionnaires. The benefits will be that student motivations and preferences for activities will 
be understood better, leading to better support for French classes at all levels. 
Special Populations: 
You are under the age of 18, so that parental consent will be required in addition to student 
consent. 
Time Commitment and Payment: 
It is expected that all students will be able to complete the questionnaire within fifteen minutes. 
There will be no payment for participation. 
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Confidentiality: 
Your name will not be included on the questionnaire. Your consent form will be kept separate 
from the questionnaire. Your teacher will not see your answers to the questionnaire. We do not 
believe that you can be identified from any of the information you provide. 
Right to withdraw: 
Your participation in this study is entirely voluntary. You may choose not to participate without 
any adverse consequences to you. Should you choose to participate and change your mind while 
filling out the questionnaire, you may discontinue your participation without any adverse 
consequences. 
IRB Approval: 
This study has been reviewed and approved by the University ofWisconsin-Stout's Institutional 
Review Board (IRB). The IRB has determined that this study meets the ethical obligations 
required by federal law and University policies. If you have any questions, concerns, or reports 
regarding your rights as a research subject, please contact the IRB Administrator. 
Investigator: IRB Administrator 
Mattana Intakong . Sue Foxwell, Director, Research Services 
Telephone: 708-302-3170 152 Vocational Rehabilitation Bldg. 
intakongm@uwstout.edu UW-Stout 
Menomonie, WI 54751 
Advisor: 715-232-2477 
Dr. Martha Wallen foxwells@uwstout.edu 
Telephone: 715-232-1257 
wallenm@uwstout.edu 
Statement of Consent: 
By signing this consent form you agree to participate in the project entitled "Motivation and 
Satisfaction of Students Learning French." 
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Signature ................................ Date 
Signature of parent or guardian ........ Date 
